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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2025 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Cockburn John Charles 
Academy 

Number of pupils in school  1203 

Proportion (%) of pupil premium eligible pupils 56% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2020/21 – 2023/24 

Date this statement was published 15th December 2021 

Date on which it will be reviewed September 2023 

Statement authorised by Mrs S. Roberts 

Pupil premium lead Mr D. Roberts 

Governor / Trustee lead Dominic Bascombe 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £641,728 

Recovery premium funding allocation this academic year £108,540 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£750,268 
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Part A: Pupil premium strategy plan 

Statement of intent 

This document explains how we use our Pupil Premium Funding for all young people. 

For students entitled to free school meals, children in care, adopted children and children 

with parents/carers in the armed forces, the school receives Pupil Premium funding. 

Students on roll at the annual census who have been on free school meals in the last 6 

years will also gain extra funding for the school.   

For 2022/23 this will be £955 for students on free school meals, £310 for children with 

parents/carers in the armed forces and £2345 for children who are looked after.  

Children who have ceased to be looked after by a local authority in England and Wales 

because of adoption, a special guardianship order, a child arrangement or residence 

order, are also eligible for £2345 Pupil Premium per student.  

At Cockburn John Charles Academy our focus is on each individual, acknowledging both 

their rights and responsibilities. Teaching and Learning drives an ambitious curriculum 

that seeks to stretch and challenge all students through academic rigour. A strong 

care, support and guidance structure supports learning throughout the school. 

Through dedication and hard work our students will have a love of learning and a 

resilience that is essential for great accomplishment. We widen the aspirations of all 

students, to help them to reach destinations that are ambitious and fulfilling. We value 

the arts, both as part of the curriculum and as part of the school’s extensive enrichment 

and extra-curricular programme. 

We promote respect and good manners; these are fundamental to our school based on 

our shared Values and Expectations. We recognise the importance of each individual 

and the school’s place in the local community. We aim to promote lifelong learning 

by developing creative, independent and reflective learners. We believe in the equality 

of opportunity and in celebrating success for all. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 In general, disadvantaged students enter Year 7 with lower starting 
points than other students, therefore there is a need to accelerate their 
progress in reading, writing and mathematics during Key Stage 3. 

2 Disadvantaged students, especially white British males have historically 
made less progress over Key Stage 3 and 4 than other students. This 
needs to be addressed to ensure that high attainment and Progress 8 
scores are achieved by all students. 

3 Internal behaviour and attitude to learning data highlights that on 
average disadvantaged students do not demonstrate the academies 
values and expectations as consistently as other students. This needs 
to be addressed so that it does not impede upon their academic 
progress and attainment. 

4 The attendance of disadvantaged students is lower than that of other 
students. This needs to be addressed so it does not impede upon their 
academic progress and attainment. 

5 In general, disadvantaged students lack the cultural capital of other 
students. This must be addressed to ensure all students are equipped 
with the knowledge and cultural capital needed to succeed in life.  

6 In general, disadvantaged students have been disproportionately im-

pacted upon by disruption to learning caused by Covid 19.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged students make accelerated 

levels of progress in Reading, Writing and 

Mathematics over the course of key stage 3. 

Disadvantaged students have diminished 

the difference with other students in their 

maths and English Progress Test scores by 

the end of Key Stage 3. 

The majority of disadvantaged students 

have made accelerated progress in their 

reading ability by the end of Key Stage 3. 
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The difference in the Progress 8 score for 

CJCA disadvantaged students compared to 

other students nationally is diminished. 

The difference in progress between our 

disadvantaged students and other students 

nationally diminishes each year.  

Disadvantaged students consistently make 

greater progress than disadvantaged 

students nationally.  

The difference between the proportion of 

disadvantaged and the national average for 

other students’ achieving the strong and 

standard pass in the basics diminishes. 

The difference in the proportion of 

disadvantaged students achieving a strong 

and standard pass in the basics between 

our disadvantaged students and other 

students nationally diminishes each year.  

 

Attitude to Learning and behaviour data 

show that disadvantaged students perform 

in line with other students in the academy. 

Positive discipline for learning data 

illustrates a diminishing in the difference in 

negative behaviour incidents between 

disadvantaged and other students. 

The difference between the attendance of 

disadvantaged students and other students 

is diminished. 

The difference in attendance between our 

disadvantaged students and other students 

nationally diminishes each year.  

Disadvantaged students in all year groups 

have attendance in line with the national 

average for all students. 

To enrich the cultural capital of 

disadvantaged students so they are 

introduced to the best that has been thought 

and said, helping them to engender an 

appreciation of human creativity and 

achievement. 

Increasing numbers of disadvantaged 

students engage in enrichment activities 

each year. 

 

To sufficiently prepare disadvantaged 

students for the next stage of education, 

employment or training so that no 

disadvantaged students considered NEET. 

The proportion of disadvantaged students 

considered NEET is below the national 

average. 

Disadvantaged students quickly fill the gaps 

in knowledge created by school closure. 

Disadvantaged students have diminished 

the difference with other students in their 

maths and English Progress Test scores by 

the end of Key Stage 3. 
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The difference in attainment 8 between our 

disadvantaged students and other students 

nationally diminishes each year.  

Disadvantaged students consistently attain 

a higher attainment 8 score than 

disadvantaged students nationally. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 461,769 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Vocabulary 
development to close 
the gaps in academic 
progress and cultural 
enrichment 

Improving Literacy in Secondary School 
Guidance Report. EEF 

 

“By attending to the literary demands of 
their subjects, teachers increase their 
pupils’ chance of success in their subjects.” 

https://bit.ly/3oHISjW 

1, 2, 5, 6 

Reading intervention 
programmes to enable 
all students access the 
full breadth and depth of 
the curriculum.  

The EEF Teaching and Learning Toolkit 
states reading comprehension strategies 
could increase progress by six months.  

https://bit.ly/3nXF7YA 

 

1, 2, 6 

High quality teaching 
and learning ensures 
personalisation is 
effective in closing the 
gaps and ensuring good 
progress 

The EEF Teaching and Learning Toolkit 
states individualised instruction could 
increase progress by four months.  

https://bit.ly/32bfI57 

1, 2, 5, 6 

Pedagogy is effectively 
delivered to ensure the 
practice phase of the 
lesson develops 
student’s resilience and 
independence. 

The EEF Teaching and Learning Toolkit 
states developing students’ meta-cognition 
and self-regulation approaches could 
increase progress by seven months. 

https://bit.ly/2Z1aiZc 

1, 2, 5, 6 

The principles of 
cognitive science are 
effectively delivered to 
ensure students know 
and remember more. 

Cognitive Science Approaches in the 
Classroom: A Review of the Evidence. EEF 

 

“It is, for example, becoming increasingly 
clear that using spaced or distributed 
practice, where knowledge is rehearsed for 
short periods over a longer period of time, 
is more effective than so called massed 
practice.” 

https://bit.ly/3kSgkTD 

1, 2, 5, 6 

https://bit.ly/3oHISjW
https://bit.ly/3nXF7YA
https://bit.ly/32bfI57
https://bit.ly/2Z1aiZc
https://bit.ly/3kSgkTD
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Assessment for learning 
is effectively delivered to 
rapidly respond to 
students gaps in 
knowledge and 
misconceptions. 

Teacher Feedback to Improve Pupil 
Learning Guidance Report. EEF 

 

The EEF Teaching and Learning Toolkit 
states improving the feedback students 
receive could increase progress by six 
months. 

https://bit.ly/3xbklaY 

1, 2, 6 

Highly effective teaching 
of maths ensures 
students strengthen 
their basic numeracy 
and make accelerated 
progress in this subject. 

 

Ofsted: Mathematics: made to measure 

https://bit.ly/3xux4Wp 

 

Ofsted Research Review: mathematics 

https://bit.ly/3HWMUxT 

 

NCETM: Teaching for Mastery 

https://www.ncetm.org.uk/teaching-for-
mastery/ 

1, 2, 6 

Appropriate professional 
development is in place 
that supports the 
delivery of consistently 
good teaching and 
student progress. 

Effective Professional Development 
Guidance Report. EEF 

 

‘High quality teaching improves pupil 
outcomes and effective professional 
development offers a crucial tool to develop 
teaching quality and subsequently enhance 
children’s outcomes in the classroom.’ 

https://bit.ly/3HCL2tN 

1, 2, 3, 4, 
5, 6 

A range of GL 
assessments have been 
implemented to support 
departments to identify 
accurate starting points 
for Year 7 and access 
the impact of school 
closure upon students in 
Year 8 and 9. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction: 

https://bit.ly/3FVR6Mg 

 

1, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 113,907 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Session 7; targeted catch 
up and revision sessions to 

The EEF Teaching and Learning Toolkit 
states extending the school day for 

2, 6 

https://bit.ly/3xbklaY
https://bit.ly/3xux4Wp
https://bit.ly/3HWMUxT
https://www.ncetm.org.uk/teaching-for-mastery/
https://www.ncetm.org.uk/teaching-for-mastery/
https://bit.ly/3HCL2tN
https://bit.ly/3FVR6Mg
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support students in Year 11 
prepare for their 
assessments. 

targeted after school revision could 
increase progress by three months. 

 

https://bit.ly/3xKeOIN 

 

Engaging with the National 
Tutoring Programme to 
provide school-led tutoring 
for pupils whose education 
has been most impacted by 
the pandemic. A significant 
proportion of the pupils who 
receive tutoring will be 
disadvantaged. 

The EEF Teaching and Learning Toolkit 
states small group tuition could increase 
progress by four months. 

https://bit.ly/3pekA1s 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind: 

https://bit.ly/3leefS8 

 

1, 2, 6 

Strengthen our teaching of 
reading through the 
successful implementation 
of the RWCM policy and 
targeted reading 
intervention. 

The EEF Teaching and Learning Toolkit 
states reading comprehension strategies 
could increase progress by six months. 

https://bit.ly/3nXF7YA 

 

1, 2, 5, 6 

Learning Mentors in core 
subjects support 
disadvantaged students 
through small group 
tutoring and in class 
support. 

The EEF Teaching and Learning Toolkit 
states group tuition could increase 
progress by four months. 

https://bit.ly/3pekA1s 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind: 

https://bit.ly/3leefS8 

 

1, 2, 5, 6 

Teaching Assistants 
support our disadvantaged 
SEN students through in 
class support. 

The EEF Teaching and Learning Toolkit 
states Teaching Assistants could 
increase progress by four months. 

 

EEF: Making best use of Teaching 
Assistants 

https://bit.ly/3lj5TZB 

 

EEF: Maximising the impact of Teaching 
Assistants 

https://bit.ly/3I51WSi 

1, 2, 3, 6 

https://bit.ly/3xKeOIN
https://bit.ly/3pekA1s
https://bit.ly/3leefS8
https://bit.ly/3nXF7YA
https://bit.ly/3pekA1s
https://bit.ly/3leefS8
https://bit.ly/3lj5TZB
https://bit.ly/3I51WSi
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Learning Resource Centre 
is used for small group 
intervention and literacy 
catch-up sessions. 

The EEF Teaching and Learning Toolkit 
states group tuition could increase 
progress by four months. 

https://bit.ly/3pekA1s 

 

1, 2, 5, 6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 89,275 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Character development is an 
integral part of the wider 
school curriculum. 

The EEF Teaching and Learning 
Toolkit states group behaviour 
interventions could increase progress 
by four months. 

https://bit.ly/3nYFPVf 

 

3, 4, 5, 6 

Implement the new 
attendance policy with all 
stakeholders. 

 

We will fund an attendance 
team that consists of three 
dedicated members of staff 
who focus upon improving the 
attendance and punctuality of 
students. 

 

We will fund the services of 
an external attendance 
company to provide further 
support.  

Rapid Evidence Assessment on 
Attendance Interventions for School 
Aged Pupils. EEF 
 

https://bit.ly/32w7e8Q 

 

DfE’s Improving School Attendance  

https://bit.ly/3D1YCTS 

 

 

4, 6 

We will provide a specialist 
alternative curriculum to 
support students who have 
difficulties accessing the 
school main curriculum. 

Alternative provision: The findings 
from Ofsted’s three-year survey of 
schools’ use of off-site alternative 
provision 

https://bit.ly/3xxNSeZ 

 

1, 2, 3, 4,  

Exceptional standards of 
behaviour are common place 
due to the consistent 
application of PDFL. 

 

The EEF Teaching and Learning 
Toolkit states group social and 
emotional learning could increase 
progress by four months. 

https://bit.ly/31agI9i 

1, 2, 3, 5, 6 

https://bit.ly/3pekA1s
https://bit.ly/3nYFPVf
https://bit.ly/32w7e8Q
https://bit.ly/3D1YCTS
https://bit.ly/3xxNSeZ
https://bit.ly/31agI9i
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Head of Years are assigned 
to each year group to support 
disadvantaged students who 
have social, emotional or 
behavioural needs. 

 

Directors of Year are 
assigned to each year group 
to monitor and support 
disadvantaged students to 
make more than expected 
progress.  

 

Appointment of a Therapeutic 
Care Worker and Designated 

Safeguarding Officer to 
provide counselling for 
disadvantaged students who 
require additional support. 

 

There is evidence to suggest that 
CBT can have a high impact on risk 
behaviours and behavioural difficul-
ties: 

https://bit.ly/3nYFPVf 

 

All students in Year 11 meet 
regularly with their Assertive 
Mentor, whom provides 
support and challenge. 

The EEF Teaching and Learning 
Toolkit states mentoring could 
increase progress by two months. 

https://bit.ly/3cUGZLt 

 

 

2, 3, 4, 5 

Students receive an 
outstanding careers 
education enabling them to 
make progress smoothly into 
further learning and work. 

What is the impact of careers 
education on improving young 
people’s outcomes? EEF 

https://bit.ly/313OGfw 

 

 

2, 3, 5 

Pupil Premium bids will 
enable the cost of enrichment 
activities to be reduced for 
disadvantaged students. 

Based upon our experiences we have 
identified a need to be able to reduce 
the cost of enrichment activities for 
disadvantaged students, supporting 
them to improve their cultural capital. 

 

1, 2, 3, 5 

Contingency fund for acute 
issues. 

 

Based on our experiences we have 
identified a need to set a small 
amount of funding aside to respond 
quickly to needs that have not yet 
been identified. 

1, 2, 3, 4, 
5, 6 

 

Total budgeted cost: £750,268 

https://bit.ly/3nYFPVf
https://bit.ly/3cUGZLt
https://bit.ly/313OGfw
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

 

Success Criteria Outcome 

Disadvantaged students make 

accelerated levels of progress 

in Reading, Writing and 

Mathematics over the course 

of key stage 3. 

Outcomes from external progress tests show 

disadvantaged students in both Year 7 and 8 

have diminished the difference with the national 

average in maths, English and science.  

The majority of disadvantaged students in Key 

Stage 3 that were reading below their chronological 

age have made accelerated progress and the 

difference between disadvantaged students and 

other students has been diminished.   

However, a proportion remain below the national 

standard, 48% of disadvantaged students have a 

reading age below this standard compared to 45% 

other students.   

Whilst the disadvantaged gap has diminished, work 

is still ongoing to improve the reading and literacy 

levels of disadvantaged students at CJCA.  

The difference in the Progress 

8 score for CJCA 

disadvantaged students 

compared to other students 

nationally is diminished. 

Disadvantaged students at CJCA have achieved a 

progress 8 score of +0.31 compared to -0.31 in 

2019.  

Disadvantaged students achieved positive progress 

in all curriculum elements except for English where 

the progress was -0.02.  

The difference between the 

proportion of disadvantaged 

and the national average for 

other students’ achieving the 

32.1% of disadvantaged students attained a 

strong pass in the basics compared to 17.7% in 

2019.  
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strong and standard pass in 

the basics diminishes. 

44.7% of disadvantaged students attained a 

standard pass in the basics compared to 30.4% 

in 2019.  

Attitude to Learning and 

behaviour data show that 

disadvantaged students 

perform in line with other 

students in the academy. 

Positive discipline for learning data illustrates a 

diminishing in the difference in negative 

behaviour incidents between disadvantaged and 

other students.  

There has been an increase in the number of 

disadvantaged students achieving a PDFL score of 

less than 1.3.  

This has led to an increase in the number of 

disadvantaged students achieving the excellence 

awards.   

The difference between the 

attendance of disadvantaged 

students and other students is 

diminished. 

The attendance of disadvantaged students in the 

academic year 2021-22 was 88.1%. This is just 

below the national attendance figure for all students 

of 89.7%   

The percentage of disadvantaged students who 

persistently absent last year was 69.2% this is a 

7.5% reduction on the previous year when it was 

76.72% in 2020-21.   

To enrich the cultural capital of 

disadvantaged students so 

they are introduced to the best 

that has been thought and 

said, helping them to engender 

an appreciation of human 

creativity and achievement. 

In 2021-22 96% of disadvantaged students took 

part in enrichment activities with 53% engaging 

regularly.   

This contributed towards the strong progress and 

attainment achieved by students at the end of Key 

Stage 3 and 4.  

To sufficiently prepare 

disadvantaged students for the 

next stage of education, 

employment or training so that 

no disadvantaged students 

considered NEET. 

The proportion of disadvantaged students 

considered NEET is below the national 

average.  

Destination data for Y11 leavers (Cohort 2022) 

shows that 95% of students are in education, 

employment or training. 5% of NEET students have 

been referred to LA pathways programme.  
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Most recent national NEET figure is 10.2% 

(February 2022 ONS).  

Disadvantaged students 

quickly fill the gaps in 

knowledge created by school 

closure. 

Outcomes from external progress tests show 

disadvantaged students in both Year 7 and 8 have 

diminished the difference with the national 

average in maths, English and science.  

Disadvantaged students attained an attainment 8 

grade of 4.15 compared to 3.44 in 2019.  

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Hegarty Maths Hegarty Maths Online Tutoring 

Timetable Rock Stars Maths Circle Ltd 

Everlearner Everlearner Ltd 

GCSE Pod The Access Group 

PTech IBM 

Educake Educake Ltd 

 

 
 


